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This is an etaluation report on a Title »II bilingual 
prograi that was conducted in Coaiunity School District 30, Queens, 
in Sew fork City during 1990-81. The report states that the prograi 
served pupils of liiited English capacity whose native languages were 
Greek, Chinese, Italian, and Spanish. The prograi* s joals, » itivities 
and structure are described, and the texts us6d for each language 
group are listed. Prograi ol<jectives which are evaluated include 
progress in oral language proficiency in English, native language 
proficiency, and latheiatics, science, and social studies 
proficiency. It was expected that 60 percent of the students would 
progress beyond what could be expected without the prograi. Test 
scores show stuient achieveient let these objectives. The report 
provides analysis of classrooi environient in a section devoted to 
on-site observations. In addition, various staff developieat efforts 
are outlined, and the involveient of parents in language workshops 
and general school activities is discussed. The report judfes the 
district's prograi to be highly successful and states that all 
proposed aoals have been achieved. Several recoiiendations for 
prograi iiproveient conclude the evaluation. (APH) 
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OUPTER I 

raoQRAM laacaiiprioii 

Tfe9 1980-198.. ■chool f»«r i« th« fir«t year of a ntir program in Bi- 
llnfual Bdttoatlon funded undor Title Vn of ESEA. The project ie deelgned 
to proTide inetmction to papile of lladted fnglleh proficiency^o have 
M^r been een^ uader tkie act before. Theee children are eeTereljr 
luwlicapped bj their inability to conmnicate in Englieh and require ex- 
tenslTe inatroetional ■errioea. 

I 

The plm (whicli nae accompliihed) nae to offer top quality bilingual 

e St - . 

program in ten bilingu*! magnet public eehoole and one non-public eehool. 
Theee eehoole hare an ewr increaoing influx of lairigrant and firet gen- 
eration AMrlean papilo of llidted Ingltah abiUty whose h<*e language io 
Ctalneee, Oreek, Italian and Spanleh. Title vn bilingual prograaa were 
offered in Chlwee at one achool; in lUUan at one eehool j 1» Oreek in 
five eehoole and in Spanish at fire eehoole. 

Dietzlet 30 had ao ite goal the eotabliaheent of an exemplary in- 
ditldoaliied prograai of instruction in the four langnagee for the District* o 
lliri.ted Ingllsh profioienoy otudente. The bilingual program was set up 
to OBSore that Urget ISP shlldren within the Oletrict would become func- 
tionally literate in the toglish language while mainUining their dominanoe 
in their natite l«guage. It ie hoped that thpee Urget etudoBte will 
quickly achiete conpeUnoy in BnHieh and that within the span of the pro- 
gru they will be able to take full adraniage of al3 the educational 
opportunltiee offered within the District. It ie further hoped that pro- 
grM etudents will become functionally bilingual with an accompanying 



poaltlv* Mlf-iaage «nd pride in their native language and culture. 

The Imediate goal of the prograa ie to enable target pupile in four 
language groupa to gain full oo«petency in Sngllah through participation 
in a conpretamaiTe bilingual program. The uniqueness of this program is 
two-fold. First, it is in reality a Multilingual program incorporating 
the Spanish, Qreek, Italian, Mandarin/Cantonese and English Unguages. 
Second, it will attempt to utiliae individualiaation of instruction in 
order to nset erery child indlTidual needs. 

Target pupils in the target languages were diagnosed and individual 
prescriptions were developed for ttom to meet their specific needs. 

The ele^n solwols inrolTed had s«lf -contained classes and semi- 
splf-contained classes at the elemenUry school level and at the Junior 
iilgli school level the Junior high school departmentalized program was 
followed, with the TE3L teacher giring the target pupils English as a 
secciid Imguage and the Oreek bilingual teacher giving them instruction 
In Oreek language arts and the major substantive areas. 

The Title VII program provided intensive instruction in listening, 
speaking, reading and writing skills in both the pupil's dominant language 
(Spanish, Or-sek, Italian, Handarin/Cantonese) and in English as a secon4 
language. Besides the teaching of the native language arts and English as 
a second language instruction, priorities were given to Uaching math and 
the other major subject areas such as tcience and social studies in the 
child's dominant langnage. This was accomplished by forming self-contained 
bilingual classes in the prlsMry grades and as' children acquired some pro- 
ficiency in English thsy were placed in bilingual semi-self-contained 



clasMt In the middle end apper gradee ae needed. 

In the eelf -contained olaeees the ttrget children were with the bi- 
llngnal teacher the entire day and receired inetniction from him/her with 
t\m aid of the bilingual paraprofeeaional^ and the assistance of the Title 
711 bilingual resource teacher* 

In the semi-self-contained classesi i&he target children spent half the 
day, five days a week with the bilingual teacheri where they received in- 
struction in listening, 8pe«cir«g| reading and writing ekills in both the 
pupil's dominant language and English as a second language as well as in- 
struction In math, science and soeiai studies in the dominant language. 
The other half of the dtj the children spent in a monolingual classroom 
where tiiey spent time vlth otter English speaking children in order to 
avoid isolation and segregation from their peers, 

^ The Title VH bilingual resource teachers had many and varied functions. 
Th6(y came in contact vlth various aspects of the educational community and 
served as a liaison for parents and the target school, conducting ESL work- 
shops for the schools « non-Bnglish speaking parents. The bilingual re- 
source teachers worked directly vlth parents of the target pupils coimtuni- 
eating to tham the goals and objectives of bilingual education as well as 
the specific goals of the Title VII project. 

In addition, the resource teachers were responsible for evaluating and 
assessing currently existing bilingual and ESL materials for the target 
pupils as well as orderli^ appropriate materials for the school* s program. 

In order for studente with limited English proficiency to be deemed 
eligible for the program the resource teachere assisted the echool*e LAB 
testing. In addition, they assisted the classroom bilingual teacher in the 



•pacific UBtixm proMdoNt of Title VII target pupilt* 

The i^eouroe teactaere offered lB«MrTloe training to the DietrictU 
bilingual ataff, wtaBre the Snpenriaor of Bilingoai Education determined 
need for aneh training* Within the target achoolii the Resouroe Specialiet 
was reaponsible for aaaiatii^ the bilingual teacher in diagnosing atudenta* 
aeede and in preaoribing suitable IndiTidualised programs* To met theae 
Meda indirldualislng inetruetion entailed the eetabliahaMnt of inetruo* 
tional areas such aa nedia oornersj learning stations, interest centers^ 
■agic carpet areas, gams tablea and in addition^ trained the students to 
respond to this educational conoept* Thia program included the dcTelopmnt 
of certain mterials to be used in this enrirorassnts contract actirity 
packages, programmd instruction sequences^ aultisensory instructional 
packagea in tte students* doninant language aa well as tactual and kin<» " 
eathetic reaourcea* Inherent to the concept of individualisation was de- 
aigning small group techniqiiea such as circle of knowledge, team learning 
and b %in atorming* 

In addition^ acme of the reaource teachers made on-site visits to other 
programs threughout the city to aaaess various techniques and materials for 
IndlTldualltation of instruction that could be adapted to a bilingual mode 
of instruction and could be applied to the Title 711 target classes* Som 
attendt'l conferences and exhiblta of materials for the purpose of gaining 
valuable insights for the target pupila* 

The bilingual reaource specialiats began individualising instnrction 
in each of the academic areas including BSL* They initiated thia process 
by first designing small group jJistructional techniquea* These included 
circle of knovledge, team learning and brainstorming. Then the resource 



•IMeLaUata «8ilat«d tH bilingu*! teacher to redesign the clasaroow so aa 
to aecomodata the Tariooa Inatruotlonal areta. 

Tha three baalc Bathoda of indlrldnaliiing inatructdon uaed were con- 
tract acitlTlty paokagea (GfcP), progrannad inatraction, and molti-aenaory 
iaatpuetional packagaa. The CIP permlta indirldual pacing ao that a atudent 
may learn aa qoidtly or aloirly aa he/ahe ta able to »aater the materlaX. 
Bach learner norka indepandantly, bat maj, by oholca team up with claaamatea 
who can pace themaelTea almilarly. CAPS alao are deaigned ao that atudenta 
are able to fa.iotioa on the acadenic level moet auitable to them. 

A aeoond baaio nethod caed for indiridaaliiing inatraction was to pro- 
gram inatructional material ao that it may be learned in email, almple atepa 
without the direct auperviaion of an adult. 

A third baaic method need for indivi dualising instruction was the in- 
atructional package. The instructional package appeals to students who work 
independently and it is aelf -corrective, therefore, the package mecia the 
needa of leamera on several academic levels. The packagea do not take up 
much classroom space, and they are particularly well suited to home study. 

Hateriala which were suitable for !M.8trict 30»a bilingual program were 
reevaluated, reassessed, and recommended by the Superviaor of Bilingual Ed- 
ucation, the Title VII resource teachers, as well as the clasaroon bilingual 
teaehera. 

In teachit« English as a Second Langnage, in addition to audioviaual 
materials and ^acherniiade materiala, the following were uaed in the Spaniah, 
Qreek, Itallaa, and Chinese oompoments and r/ere fcsnd to be excellent, 
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Iktrodactlai Ingllth pttbUitod bj Houghton, Miff la Co. 

Around ttw World published by Scott, For«nan, L>do Engllih 
aerl>«. Bniliih UlI-ttrnM!, BeglanlM Kaiont In toglish. S ecoad Book In 
laaiah. «t*n b y aun pubUihtd by th« Itegont* PubHshlng Co., , 

B—lc 7oc«bul*ry Stage l-^ pibllihed by Bdaoational Teaching Aids, 

In the Spanish' con»nent of the prograa the recoBBsended content are* 
■aterlals «hich nere weed during this year and found tc be very good are 
the following ■aterialst Watematica Para la Educaclon Prlaaria , published * 
by rondo Educativo InUrawerlcanoj Ihe Hennan and Nina Schneider Science 
S«rles as neU as seireral series of fUjiitrlpe deteloped by the Bilingual 
Bduoation Serrioes and entitled General Scierfce Series and Science Series; 
Social Studies Saries in Spanish published by the Benefic Press, St«e of 
the filkotrlps need nore the CLaeslcal Fable Series in Spanish and the ABJC 
Series put out by the Bilingual BducaUOnal Senrices« In addition, there 
were naerous story books in Spanish which were used in the bilingual 
elassreoRa 

In the Oreek oonponent of the progran, tte Qreek waterials for Science, 
Itoth ana Social Studies developed by District 30«s Greek bilingual curri- 
ouluM pro>ct as well as those dereloptd by the Hortheast Center for Curri- 
oulun De^lopMnt wero extenelTtly used, Aadiorisual materials which were 
used during the previous years and those reco«mendod arei The "Argo" *eek 
filaatrips series and a series of children's records with stories and songs 
M tnU as other •aterials published hero and in Greece, 

In the lUllan co«pone«t of the prograw the Science, Math and Social 
Studies Currleulua •aterials prepared by District 30«s Italian bilingual 
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eorrlctiltai project asd tho«e prepaMd hj tte Nortteaet Center for Ourrl- 
oulm DertlopMiit vere used. Other booke otfed In the Italltn conpoMnt 
veret Rrtaio Dloloiitrlo , bj imoldp Mondaddrl^ Edltorej Cuore j EdmoBdo De 
Amide} U Sireaotte e altrt fltge-Blettl} Ptaidcohlo , CoUodl Cappaccettc 
Roeeoi Ref-rault^ and othor naterlale published in thle country and in Italy. 

In the Chiaeee component of the profram^ eome of the^ewple books used 
thie fear nerei 

* Chlneee Rew Leeeone - By Qordon LeV| Book I« 
Ocldcnri Ifountain Reading Series - by Robert Sung| Levela 1, 2, 3| h$ $• 
Qolden Mountain Reading Series - Wk-iting Worl^ook 1|2|3« 
Chlneet^ Coltoral Reeource Book - by Irene Kvok » 
Ioh<s Introdnction to^ Chinese - Reeder ^ Books 1|2|3|U« 
The Fables in Chinese - Babel/l3asta 

1. The Fat Hens and Skinny Cbldcens 

2. The Hiee Turtir* 

, 3. The Uttle Fibbing Shepherd 
U. The Donkey and the Foac . 
5. ffho vill place the rattle on the cat*s neck? 

AadloTisual aide and materials are essential in a good bilingoal program* 

» 

Andlorieual equipsmt and materials which were need in tte bilingual elaseee 
IndLuded the followingt Tape recorders and tapes^ Phonograph and records^ Over 
bead projeotors^ Opaque prcjectcrsi Flat pictures^ Te^^evision sets^ and 
aeetates* * ^ 

In all four programs the students* culture was included as a normal 
part of the curricula* Culture was particularly stressed during the^ Language 
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Art! and Social Studiei periods, A firiet7 of material! designed to develop 
ikilli md snkanee self-iaage were utilised. 

CHAPTER II 
EVALUATION riNDIWOS 
• The evmlQator Tiiited each of thi eleren Title VII schools three tines 
during the school year. During these visits he observed the inttructional 
program, interviewed all of the bilingual resource teachers and bilingual 
teachers, and talked with the principals and/or assistant principals about 
the pwgrms. The evaluator also visited the district office Mveral tlaes 
to discv^s ttM ps«graa*s operations «ith staff neabers and the Project 
Director, as well as to attisnd two training sessions for progran personnel, 
and a Meeting of the Bilingual Advisory Council, The evaluation study was 
eotdueted smoothly and according to plan with Aill cooperation from all 
those in the schools and the district office, 

gVALDATOR'3 VIEW OF THE raPORAH IN OPERATICW 
The evaluator was most favorably impressed with the smooth operation of 
tiM pi'ogram In each school, especially in view of some of the asoessary per- 
eonnsl chanees,*^ Teachers wsro found to be working haracniously and efficiently 
toward attaining the over-ell objective of the students becoming literate 
and educated In basic civrioulum areas, while learning English as a Second 
Language as well as strengthening their dominant language. At the tivte of 
the Unal visit, the quality and experience of the staff observed and inter- 
viewed was very good, and the leadership and support provided by District 
30 Bilingual staff excellent. 

The facilities we» adequate or better In all eleven schoolr. The rooms 
were attractive and decorated in ways to enhance the learning proceas, 

- 8 - 
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OBJgCriVBS RELATED TO PUPILS' HKXRESS 
0BJ8CTI7B I . / ^ 

It is expected by the end of the school year that at ie»6.t 6oJ of 
tte students Inrelred In the progrsm will have progressed t^v their oral 
langnage proflcienqf in English beyond that expected without the program, 

OBJECTIVE II 

It is expected that bj the end of the school year at least 60% of 
thi students imrolved in the program will hare progi1|||e^ in their native 
Isngumge proficiency beyond that expected without the program* 

The Basic Inventory of Natural Language ^ a language assessment system 
was administered at the beginning of October and again in late April 
and May* This test gives a series of scores which beooms the language 
piuflle for each student* The scores in the tables reflect the total 
number of words used by the student during the sampling as well as indl<» 
CAte the ability to use the vooabulary, structures, and fornuvln both 
languages. In the tables used for evaluation, the pre and post recorded 
scores are for Level of Complexity (conmand of the svructures of the 
language,^ including the use of modifiers, phrases, and clauses). This 
Instrument was selected because it measures language dominance and 
serves as a language diagnostic litstrunent for the Spanish dominant, 
Oreek dominant, Chinese dominant, Italian dominant children* It also 
msasures language dominance InJBngllsh, Spanish, Oreek, Chinese, and 
Italian, and jitablishes degree of ooiimand of these languages* 

flltfferences between pre and post«-test scores were calculated and a 
t-test was cowputed to jetermi'^e if 60% of the students had progressed 
to a level of signific^oe <^f or better* 

- 9 • 
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The following Tables I, II, wid IH record bjr^^ade level the 
nwiber of participating children, the pre and post-test Level of Con- 
plexltj, the t-test compuUtion, and the Level of Signilficance for tach 
group. Table I is for both Spanish and English} Table Tl is for both 
Qreek and ?nglishj Table III is for Chinese and English and Italian and 
BnilLish. 

Of the participating Spanish children tested, 100% were in groups 
vhose post-test iwans were significantly higher than the pr«-test means 
in English and Spanish. 

Of the participating Qreek children tested 98^ were in groups whose 
poet-test means were significantly higher than the pre-test means in 
English «id Greek, 

Of tto participating Chinese and Italian children tested 100^ were 
in groups whose post-test weans were significantly higher than the pre- 
heat meanB in English a. «8e and Italian. 

Upon close examination of Tables I, II, and HI it can be noted that 
the value of t is usually greater for gains In Knglish than for the native 
language. Most groups achieved at the .01 level of significance, above 
the .0$ expectation in the Title 711 Program. Of the twenty-four grade 
level groups tested and calculations made, 92% were found to have a level 
of significance of .01 in gains in English, and only $S% in gains in the 
native language. 

There may be rea.- ns for this difference which do not reflect any 
iieaknsss of the program or the program staff. The BINL is not an objective 
test, and ths reason for the post-tests in some cases being lower than the 
pre-tests could have been that the same person did not administer and score 
the two. 
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M««n Secret on tha BmIc InT«ntor7 of Natural Language by Orade 
tetel mth t-IUtio and Lerel of Significance - Spanish and English 

Spanish 

Level 



Qrade 


Nmber 


Mean 


Mean 


t-Ratio 


of 

Sif^ficance 


K 


61 


30.1 


h2.5 


9.U 


.01 


1 


77 




U9.9 


3.5 


.01 


z 


?! 


iih 0 




li.9 


.01 


3 


60 


U7«o 








1 

tt 


37 


Uo«3 






.05 


5 












c 




)i7 7 
U7« f 






•01 








Enelish 






K 


81 


16.6 




15.1 


.01 


1 


77 


26.8 


$9. 6 




.01 


2 


51 


3l;.2 




// 9.1 


.01 


3 


60 


\ 31.7 


66.9 


12.8 


.01 


U / 


37 


32.6 


62.7 


7.5 


.01 


5 


53 


26.2 


52.5 


7.3 


.01 


6 


20 


38.U 


7U.9 


7.1 


.01 
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Ifean Scores cn th» Basic Inrentor/ of natural Language by Grade 
l«Tel mth t-Ratio and U^el 0/ Significance - Qreek and English 



Oredc 

Level 







Pretest 


Fosttest 
Mean 


t*Aatio 


of 

Sicilflcanoe 


K 








li.5 


.01 


X 






U0,8 


8.8 


.01 


c 






U3.0 


3.7 


.01 


3 


15 




51.6 


3.0 


.01 


u 


9 


55.3 


63.8 


U.3 


.01 


$ 


U 


50.0 


52.0 


.5 


NS 


6 


6 


62.0 


82.0 


2.8 


.05 


7 


Hi 


83.0 


99.2 


3.f^ 


.01 


8 


25 


75.0 


93.0 


U.7 


.01 


9 


21 


86.0 


101.0 


2.9 


.01 






BngUab 




- 


a 




16.U 


33.U 


B.9 


.01 


1 


ou 


37. U 


52.9 


10.9 


.01 


Z 


9L 
<u 


29.5 


58.0 


5.8 


.01 


3 




13.6 


65.6 


li 7 


.01 


U 


9 


li7.0 


72.5 


2.9 


.05 


5 


U 


50.0 


6U.0 


1.2 


NS 


6 


6 


28.0 


68.0 


li.9 


.01 


7 


m 


76.0 


113.7 


U.3 


.01 


8 


2$ 


83.0 


IOI1.6 


U.li 


.01 


9 


21 


75.7 


115.7 


U.3 


.01 
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Man Scores on the BmIc Iimntory of Hatural Language by Qrade 
Lml idth t-Ratlo and Lerel of Significance - Chinese and English 
Italian and Bngllsh 

Chinese 



Qrade 


NnirtMr 


Pretest 
Mean 


Posttest 
Mean 


t<^tio 


of 

significance 


1-2-3 


7 




51 


3.5 


.05 


h 


6 


56 


62 


2.5 


.05 


5-6 


6 


55 


63 


li.8 


.01 








English 






1-2-J 


7 


25 


62 


7.6 


.01 


U 


6 


26 


65 


8.7 


.01 


5-6 


6 


26 


59 


U.8 


.01 








ItaUan 






C 


8 


lii.8 


2?,9 


2.U0 


.05 


1 


1? 


10.7 


18.8 


2.3 


.05 


2-3 


7 


20,7 


39*6 


2.U 


.05 




5 


2U.0 


U6.0 


2.5 


.05 








Bn^sh 






t 


8 


17.8 


38.3 


U.U5 


.d 


1 


13 


11.5 


UU.O 


7.9 


.01 


2-3 


7 


9.0 


57.8 


7.6 


.01 




5 


7.0 


62.6 


11.6 


.01 
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The contrast in gains l tween pre and post-tests for Fnglish an^^ the 
native language night aiso be found in the greater attention being given 
the R3L portion of the program than iraprovlnB the native languat^e. 

The expectations of Objectives I and II were clearly Tnet. 
OBJECTIVE in 

It is expected by the end cf the school year that at least 60^ of 
cW-ldrtn Involved in the program wil"". progr-f?s in Mathematics beyord 
that expected without the program, due to ins\.rnctlon in these areas iri 
the •ubjects' dominant language. 

Data ooUection Included pre and post test scores on the WT for 
1005C of the pupils who meet the criteria of Program Sttiple In the sub- 
ject areas of Mathem*tlc« In addition, results of program teachers' 
ratings of children's prr^ress in MatheTuatics by grade levels are 
Included* 

Differenc-i* between pre and po»t MAT test scores and teacher ratings 
will be calculated and a t-test will be computed for both Instnwnents to 
determine if 6C«« of the students Involved in the program will have pro- 
gressed as expected. ^ Significance will be assessed at the .05 level. 

Tables IV (Spanish), V (Greek), and VI (Chinese and lUlian) record 
by grade level the number of participating children, the pre and post 
average ratings by progrsw teachero, and the pre and post average test 
scores on ti» MAT. The t-testfc were calculated to determine if the ex- 
pected levels of slgniflomce were achieved from both teacher ratings 
and the MUT* . 



ERIC 



lU - 

IS 



TABIX 17 



Rtfult* of Progr«« T««ch#ri« Ratlnfi of Chlldrtn'i Progress in Mathematics b7 Orade 
leTtlt idth t-R«tio and Levei of Signlficanoe for Bach Oroup 

Spaniih 

Xreall ^' Area #2 ~ 



Qrade 


Vuabsr 


Pre 

Ratine 


Poet 
Rating 




of 
Sig 


Pre 


Post 


t 


of 
Sig 


K 


8$ 


2*1 


3.7 




m 


2.1 


3.7 


m.5 


.01 


1 


83 


2.3 


3.U 


U.l 


.01 


1.7 


3.U 


16.5 


.01 


2 


53 


2.U 


3.6 


8.2 


.01 


2.U 


3.6 


8.2 


.01 


3 


71 


2.8 


3.8 


11.1 


.01 


2.8 


3.7 


10.1 


.01 


k 


U7 


2.7 


3.7 


9.9 


.01 


2.7 


3.7 


9.9 


.01 


$ 


5U 


2.5 


3.U 


9.1 


.01 


2.5 


3.1i 


9.3 


.01 


6 


25 


2.U 


3.7 


7.3 


.01 


2.U 


3.8 


10.7 


.01 


Results of Pre and 


Post Arerage Raw Scores on 


the MAT in Mathematics by 


Qrade Levels 



Orade 


Number 


Pre 


Poet 


t 


K 


80 


3 


15 


37.0 


1 


76 


7 


IL 


18.5 


2 


U6 


11 


18 


9.9 


3 


51 


28 


US 


lli.U 


U 


39 


35 


55 


13.3 


5 


U8 


30 


U8 


11.6 


6 


22 


U6 


62 


10.2 



Level of Sl^riflcance 



.01 
.01 
.01 
.01 
.01 
.01 
.01 
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TABIE V 



lUaulti of Progrm Tocheri' RmtingB of Children's Progress in Mathematics by Grade 
LsTels Hlth t-Ratio and Lerel of Significaaoe for Bach Group 



Greek 

Area fl 

Ability to Cbmppshsnd 



■ Area ifi 

Concepts Ability to Apply Concepta 



Level 







Pre 


Post 

Rating 


t 


of 
Sig 


Pre 
Rating 


Post 
Rating t 


of 


IV 




1.3 


2.8 


20.6 


.01 


1.3 


2.8 


20,6 


.01 




80 


l.S 


3.2 


21.2 


.01 


1.7 


3.1 


19.1 


.01 


c 




1.8 


2,9 


lh.8 


.01 


1.8 


0 0 


111 R 


.01 


3 


1? 


C.J 




10.0 


.01 


2.3 


3.3 


10.0 


.01 


•* 

u 


9 


2.U 


3.6 


10.0 


.01 


2.6 


3.7 


10,0 


.01 


5 


U 


1.8 


3.3 


5.2 


.05 


2.2 


3.5 


5.0 


.05 


6 


7 


2.6 


3.U 


6.0 


.01 


2.U 


3.3 


6.0 


.01 


7 


U 


2.5 


3.6 


6.1 


.01 


2.U 


3.L 


h.7 


.01 


8 


2U 


2.3 


3.3 


10.5 


.01 


2.2 


3.U 


lO.U 


.01 


9 


23 


2.9 


3.7 


10.2 


.01 


2.8 


3.6 


10.2 


.01 



Results of Pre and Post Average Raw Scores on the MAT in Mathematics by Grede Levels 
%rt. th t-Ratio and Level of Significance for Each Group 
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Grade 


Ifoiriber 


Pre 


Post 


t 


Level of Sig 


K 


52 


2 


11 


21.U 


.01 


1 


80 


8 


lU 


15 .U 


.01 


2 


25 


10 


15 


9.1 


.01 


3 


15 


32 


hz 


U.6 


.01 


U 


9 


% 


58 


2.U 


.05 


5 


U 


36 


55 


h.6 


.01 


6 


6 


33 


55 


9.0 


.01 


7 


10 


U7 


52 


l.U 


NS 


8 


20 


U3 


52 


h.O 


.01 


9 


21 


53 


59 


5.1 


.01 
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Reaolta of Program Taaetwra' Rutlnga of Children* i Prograas in Mathamttica by Orada 
La^la with t-Ratlo and laTal of Slgnlfloanoa for Each Cbroup 



Area n Area #2 

Ability to Cowprahand Concapta Ability to Apply Concepts 



Orade 


Pre 

Number Rating 


Poat 
Rating 




Level 

of 
Sig 


Pre Poat 
Rating Rating t 


Level 
of 
Sig 










Chlneaa 




•> 






1-2-3 


7 


1.7 


3.6 


13. 


.01 


l.U 


3.0 5.3 




k 


6 


1.5 


U.o 


7.3 


.01 


1.5 


3.6 3.6 


.0? 




6 




3.8 


5.0 
Italian 


.01 


2.0 


h.O U.5 


.01 


1 


13 


1.8 


2.5 


3.3 


.01 


1.8 


2.5 3.3 


.01 


2-3 


7 


2.9 


3.7 


3.2 


.05 


2.9 


3.7 3.2 


.05 


U-5 


5 


2.0 


3.2 


3.2 


.05 


2.0 


3.2 3.2 


.05 


Reaolta of Pre and Poat Areraga Raw Scores on the MAT in Mathematica by Orade Levi 
nith t<^tio and Larel of Significance for Each Oroup 


Qrade 


Nunloer 


Pre 




Post 




t 


Level of Sicnificance 










Chlneaa 










1-2-J 


7 


28 




37 




3.7 


.01 




U 


6 


hi 




61 




h,2 


.01 




5-6 


6 


58 




67 
Italian 




U.l 


.01 




1 


13 


6 




11 




7.0 


.01 




2-3 


7 


26 




33 




3.1i 


.05 




U-5 


5 


26 




hz 




U.9 


.01 
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Of the partlclpftting Spanish, Chinese and Italian children, 100^ 
were In groups whose post-mean ratings by program teachers and post-test 
scores on the m were significantly (.05 or better) higher than the pre- 
mean ratings and scores In Mathematics # 

Of the participating Greek children, 100% were in groups whose post- 
mean ratings by program teachers were significantly (.05 or better) higher 
than the pre-mean ratings. On the MAT, 96< were In groups whose post- 
test scores were significantly higher than the pre-test scores. 

The expectations of Objective lH were clearly met. 
OBJECTIVE IV 

It is expected by the end of the school year that at least 60 percent 
of the children inrolred in the program will progress in Science and Social 
Studies, beyond that expected without the prograa^ due to instruction in 
these aredis in the subjeets* dominant language. 

Bilingual teachers examined their records and oompl€tted a rating scale 
for pupil performance pre and post in Social Studies and Science. They 
were asked to indicate the performance of the children in two areas: Area 1 » 
Ability to comprehend concepts embodied in the lesson as evidenced by atten- 
tiveness in class, response to questions about material and raising questions 
which logically follow fro»« an understanding of the concepts. Area 2 
Ability to app?y oonoepts embodied in the lesson as evidenced by completene5;s 
and accuracy of written assignnents and capability of explaining ooncepcs 
to others. For asaer^sment the following scale was used: 

1 - low performance 

2 « below average performance 

3 « average performance 

U « above average performance 
5 • high performanoe 
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To d«t«rBlM ••••MMita of progrtma dlfferencea b«twe«n pr« and post 
avtrage, rating! by grade lerel ware calculatad to determine gain and t-testa 
v»re calculatad for each group. Table VII ia for the Spanish childrenj 
Table VIII if for t\» Qreek children? Table DC ia for the Chinese and Italian 
children* 

Of the participating Spanish, Chinese and Italian children rated, 
100^ were in groups whose post mean ratings were significantly (.05 
or better) higher than the pre-test mean ratings in Social Studies and 
Science* 

Of the participating Qreek children rated, 99% we'-e In groups whose 
mean ratings were significantly (.0$ or better) higher than the pre-teat 
mean ratings in Social Studies and Science. 

The expectations of Objective IV were clearly met. 



9 
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TABUE vn 



Results of Program Teachars' Ratings of Children's Progress in Social Studies and' 
Sclenca by Grade Levels with t-lUtio and Level of Significance for Sach Group. 

Social Studies 



Area |i Area #2 



Orade 


Number 


FT* 

Rating 


Post 
Rating 


t 


Level 
of 

Si£ 


Pre 
Rating 


Post 
Rating 


t 


Level 
of 
Slg 


K 


85 


2.3 


3.U 


i8.l4 


.01 


2.2 


3.8 


18.1 


.01 


1 


83 


2.2 


3.2 


5.9 


.01 


2.0 


3.1 


U.l 


.01 


2 


53 


2.0 


3.3 


7.9 


.01 


2.0 


3.2 


8.b 


.01 


3 


71 


2.5 


3.7 


12.9 


.01 


2.5 


3.6 


10.8 


.01 


U 


U7 


2.7 


3.7 


10.1* 


.01 


2.7 


3.7 


9.3 


.01 




5U 


2.U 


3.U 


9.7 


.01 


2.U 


3.U 


10. 


.01 


6 


25 


2.U 


3.7 


7.1 


.01 


2.h 


3.8 


9.1 


.01 



Science 



K 


85 


2.0 , 


2.8 


6.2 


.01 


2.8 


3.5 




.01 


1 


83 


2.1 


3.1 


7.6 


.01 


1.7 


3.1 


U.8 


.01 


2 


53 


2.1 


3.2 


8.0 


.01 


2.1 


3.2 


8,2 


.01 


3 


71 


2.5 


3.6 


12.9 


.01 


2.5 


3.6 


m.i 


.01 


U 


U7 


2.7 


3.7 


9.8 


.01 


?.7 


3.6 


9.3 


.01 


5 


5U 


2.5 


3.b 


9,h 


.01 


2.5 


3.b 


9.h 


.01 


6 


2< 


2.2 


3.1* 


6.2 


.01 


2.3 


3.8 


9.6 


.01 
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Reaults of Program Teachers » Ratingii of Children's Progress in Soolal S'^udles and 
Science by Qrade leTels with t-Hatlo and Level of Significance for Each Group. 

Greek 
Social Studies 



• 




Area #1 

Ability to Comprebend Conoepte 


Ability 


Area #2 
to Apply Concepts 


Qrade 


HuHiser 


xv* wing 


Post 


level 

of 

t Sig 


Pre Post 
Rating Rating 


t 


LeTel 

of 
Sisc 


K 


53 




2.8 


19.5 


.01 


1.2 


2.8 


20.8 


.01 


1 


80 


1 9 




18.0 


-01 


1.7 


3.1 


18,1 


.01 


2 


25 


1.7 


2.9 


9.3 


.01 


1.9 


2.9 


12.2 


.01 


3 


15 


2.3 


3.3 


6.9 


.01 


2.3 


3.3 


10.0 


.01 


U 


9 


2.2 


3.1 


8.3 


.01 


2-2 




8.3 


.01 


5 


U 


l.B 


3.3 


5.2 


.05 


1 9 




5.2 


.05 


6 


7 


2.7 


3.U 


3.9 


.01 




J* J 


6.0 


.01 


7 




2.5 


3.5 


7.9 


.01 


2.L 


3.1 


5.16 


.01 


8 


2U 


2.3 


3.U 


12.2 


.01 


2 




10.5 


.01 


9 


23 


3.2 


1,0 


7.9 


.01 




3.9 


7.9 


.01 










Scienoe 










K 




1-2 


2.7 


19.8 


.01 


1.2 


2.7 


19.8 


.01 


1 


80 


1.8 


3.1 


18.0 


.01 


1.7 


3.1 


19.1 


.01 


2 


25 


1.8 


2.9 


13.5 


.01 


1.9 


2.9 


11. U 


.01 


3 


15 


2.3 


3.3 


10.0 


.01 


2.3 


3.3 


7.9 


.01 


U 


9 


2.3 


3.U 


10.0 


.01 


2.3 


3.U 


10.0 


.01 


$ 


U 


?.8 


3.3 


5.2 


.05 


2.0 


3.3 


5.0 


.05 


6 


7 


2.7 ' 


3.U 


3.9 


.01 


2.6 


2.9 


1.6 


NS 


7 


11 


3.U 


U.3 


5.59 


.01 


3.3 


3.9 


U.2 


.01 


8 

ERIC 9 


2U 
23 


2.6 
2.9 


3.5 
ll.O 


7.22 
8.89 


.01 
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2.6 

25 


3.3 
3.9 


5.U 
10.2 


.01 
.01 
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Rtesults of Program Teachers' Ratings of Children's Progress in Social Studies and 
Science by Qrade LereLi with t-Ratio and Level of Significance for Kach Orcup, 



Chinese 




Social Studios 







Ability 


Area #1 
to Comprehend Concepts 


Area #2 

Ability to Apply Concepts 


Orade 




Pre 
Rating 


Post 
rtating 


t 


level ' 
of 

Sig 


Pre 

Rating 


Post 
Rating 


t 


Level 
of 

Sig 


1-2-3 


7 


1.1 


3.1 


6.5 


.01 


1.7 


3.2 


U.3 


.01 


U 


6 


1.5 


U.O ' 


7.3 


.01 


1.8 


3.6 


3.8 


.01 


5-6 


6 


1.3 


3.5 


7.1 


.01 


1.3 


3.5 


7.1 


.01 










Science 




• 






1-2-3 


' 7 


l«l 


3.3 


8.2 


.01 


1.1 


3.1 


9.1 


.01 


1 

U 

5-6 


✓ 

6 
6 


1.7 
1.6 


U.o 
3.8 


7.0 
7.1 


.01 
.01 


1.7 
1.3 


3.6 
3.3 


3.9 
6.^ 


.01 
.01 










Italian 


















Social Studies 










1 


13 


1.5 


2.5 


3.3 


.01 


1.8 


2,5 


3.3 


.01 


2-3 


7 


2.9 


3.7 


3.2 


.05 


2.9 


3.7 


3.2 


.05 


U-5 


5 


2.0 


3.2 


3.2 


.05 


2.0 


3.2 


3.2 


.05 




• 






Science 










1 




1.8 


2.5 


3.3 


.01 


1.8 


2.5 


3.3 


.01 


2-3 


7 


2.9 


3.7 


3.2 


.05 


2.9 


3.7 


3.2 


" .05 


U-5 


5 


2.0 

t 


3.2 


3.2 


.05 
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2.0 


3.2 


3.2 


.05 • 














26 









OBJECTIVB y 

It la expected by th» end'of the echool year studente who are relu-tant " 
bMauee of their lUtdted Bnglleh proficlenoy to participate in classroom and 
school-wide actlTltles nill show greater partlclpavion as evidenced by tne 
^:4iiimber of Tolunteers in school-^de activities such as assemblies, dance 

fetes, glee club, etc. 

Progrsm teachers ctsipleted rating forms for the children in their classes, 
rating their participation in classroom activities and extra-curricular 
tctlvltles arailable at school both in NoTember and in May. The followijig 
•cale was used: l-nerer; 2-soMt5jnes; 3-».wrage number ' tiapsj i-nore than 

average}, $-«uch of th«. Ime. 

To detemlne assessnents of progress, pre and post-ratings by grade level 
uere calculated to detemine gain and t-tests wtre calculated Tor each group. 

Table X "refler-ta the program teachers' ratings of children related to 
their plrtlcipation in classroom activities. Table XI shows the progress of 
the same children in extra-curricular activities available at school. 

All (100^) of the Spanish, Greek, Chinese and Italian children were in 
groups Whose post mean ratings were significantly (.05 or better) hlghe?^ 
than the pre mean ratings related to participation in classroom activities. 
The same is true for participation in extra-curricular activities available 
at school. Ml the Title 711 children were in groups whose post mean ratings 
were significantly (.05 or better) higher than the pre mean ratings. 
The expectations of Objective 7 were clearly met. 
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TABI2 X 



Resoltfl of PMgrare T«aeherii Ratings 
both TV and Post with t«R*tio and h 



Or«d« 


Number 


Fretting 


K 


8$ 


2.2 


1 


83 


2.2 


2 


53 


2.6 


3 


71 


2.9 


1* 


U7 


2.6 


$ 


Sh 


2.0 


6 

• 


25 


2.2 


K 


53 


1.3 


1 


80 


1.8 


2 


25 


2.0 


3 


15 


2.1 


U 


9 


2.3 


5 


U 


1.8 


6 


7 


2.U 


7 


11 


2.5 


8 


2U 


3.1 


9 


23 


3.1 



o 
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Cbildran'8 Participation in ClasBroom Actlrities 
of Signlficanca by Grade Vi-nl 



Spuiish 

Post-Rating t^jlatio Significance 

3.7 7.3 .01 

3.8 U.U .01 

3.5 6.5 .01 

3.9 6.1 .01 

3.6 13.U .01 
3.U 11.9 .01 

3.7 8.1 .01 

Qredc 

2,9 21.8 .01 

3,U 17.6 .01 

3.2 lO.U .01 

3.3 6.8 .01 
U,0 5.0 .01 
3.3 5.2 .01 
3,U 7.6 .01 
3,9 6.7 .01 
h,l 9.5 .01 
U.6 10.8 .01 
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Results of Progrtra Te*cher8» Ratings of Children's Participation in Kxtra-Curricular 
Activities Available at School both Pre and Post with t-Ratio and Level of Significance 
bjr Grade Level 

SPAMISH 



Grade 


Number 


Pre -Rating 


Poat-Rating 


t -Rat 10 


Mgnii iv»ncc 


1 


33 


1.7 


2.3 


3.7 


.01 


2 


53 


2,0 


2.0 




m 


3 


71 


2,o 




R ^ 


01 


u 


28 


2,0 


2.6 


1 1. 
u.u 


.01 




31 


1.1 


1.9 




• Ul 


6 


lU 


1»U 


2.U 


Z.o 


.0? 








Greek 






K 


1 A 

U2 


1.05 


2.0 


TOO 


.UJL 


1 


59 


l.U 


2.9 


lb." 


,U1 


2 


20 


2.0 


3.2 


13.1 


•ux 


3 


12 


2.2 


3.1 


7.U 


• Ul 


h 


9 


2,3 


u.O 


5.0 


.01 


5 


U 


1.8 


3.3 


5.2 


.01 


6 


7 


2.5 


3.5 




.01 


7 


11 


2.3 


3.9 


12,2 


.01 


8 


2li 


3.0 


U.O 


9.6 


.01 


9 


23 


3.1 


U.6 


9.6 


.01 



ERJC 



TABUS 7 (Cor 't) 



Results of program T^^era' Ratings of Childrsn's Participation in Clacaroom Activities 
both Pre and Post with t-Ratio and Lerel of Significance by Orade Level 



Qrada 
1-2-3 

h 

5-6 



Kmnber 

7 
6 
6 



Pre-r atifii 
1-9 
?..8 
2.Q 



Chinese 
Post'jlatlng 
3.6 
U.2 
3.5 



t-Ratio 
U.76 
7.0 
3.2 



Significance 
.01 
.01 
.0^ 



K 
1 

2-3 



10 
13 

7 

5 



2,0 
2.1 

2.9 
2.6 



Italian 
3.3 
3.5 
U.9 



6.1 

5.7 
5.2 
3.6 



.01 
.01 
.01 
.05 



TABLE XI (Con't) 
Chinese 



Orade 
1-2-3 

u 

5-6 



Number 

7 

f, 

6 



Pre-Rating 
1.0 
1.3 
1.3 



Post-Rating 
2.1 
2.7 
3.3 



t«Ratlo 
8.0 
3.2 
7.7 



Si/^ niflcance 
.01 

.05 

.01 



Italian 



K 


10 


2.0 


3.3 


6.1 


.01 


1 


13 


2.1 


3.5 


5.7 


.01 


2-3 


7 


2.9 


U.9 


5.2 


.01 


1-5 


5 


2.6 


U.U 


3.6 


.05 
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CU33RO0M 0B3ER7ATI0KS 



The retultB of th« iUwlardiaed taats *nd the teachers' ratings in 
tl» ettbject matter areas are significantly highi however, the evaluator 
places greater enphasis on what was observed during visits to the class- 
room and during this year was greatly pleased and impressad by what he 
observed^durii« these classroom visitations. The adult-child relationship 
was superior which was reflected in the obvious happiness of the children. 
The obvious atmosphere of eagerness to learn was a direct result of the 
rapport established between the bilingual teachers and the program children. 
Attributable also is the teachers' tttiliwtlon of specific techniques 
In teaching bilingual children and, probably more important, the teachers' 
concern «id knowledge of each child's individual problems, both scholastic 
and personal. Another reason for sucoess is ths positive relatlonshlpe 
with a<3bd.nistration at the building level, and the close relationships 
with the parents. During question and answer periods, program children 
were alwfs enthusiastic to recite, and eager to shara their successes and 
their love of the program with the evaluator, Th«y were also unselfish 
ani eager to shave and encourage saecess with feUov students, 

Teachere in the program had obviously put forth great efforts to make 
their rooms attractive. They had arranged a decor that not only assured 
the children a pleasant ia.aee in which to work, but they had provided 
attractive decorations that contributed to the learning process. In every 
dlaasroom the evaluator found attractive displays of children's work plus 
up-to-date sewsorA exhibits. Days of the week, months of the year, colors, 
objects about ths roo*, snd everyday expressions were in permanent display 

- 27 - 



ERIC 



31 



about tht room In both (native lax^uaga and English) languages. In addition 
to seasonal exhibits, there could be found timely Jlsplays built around 
blrthdiiys cf importmt American Presidents and any othsr holidays. There 
vas always a gensrous displior of materials related to the four cultures^ 
Oreek, Spanish, Italian, and Chinese* 

With the different grade levels and t.ie number of subject matter areas 
and language skills represented, it was remarkable to see the results of 
planning necessary to carry out a program in this complex situation. Many 
of the units observed were designed to be of interest and within the cap- 
sbillties of more than one grade level. Following are brief outlines of 
some excellent units* 

One of the fine units developed at the school with the bilingual 
Chinese children was orw designed to provide an idenity with a connunity 
helper • the postaan (mailman). The aim of the lesson was to learn the 
postman^s ftinctlon within the connunity, also to learn new vocabulary and 
use the words in context* 

Ths procedures followed to aevelop this social studies lesson was to 

1. Show objects such as postcards, letters, packages, papers, etc. 

2. Students identify t^A objects and answer questions as; How many students 
have received them at home7 Wio brings them to us? 

The teacher then shows a picture of tte mailman, and lets the children 
deeoribe his dLothing and discuss his office (post off^.ce). Then have stu- 
dents tell the location of a post office near their heme or school • 

The teachsr then shows seven pictures and tells the work of the postman. 
Students then are asked to tell ths story referring to the seven oictures, 
arrange the pictures in sequence, and read from tte chart. This is followed 
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bf (Slaswork prtpawd by the t««ch»ri matohlng pictures and words, drawing 
pietore of poetMn, «eiltraak> aftilbox, etc. 

The •relttator obwv«d « leeeon at f,ie Junior high school levwl on the 
difference between the preeent and present progressive tensts of veirbs. 
The most ia5)ressiTe aspect of this obeervation was ths excellent rapport be- 
tween the te«nager8 anl the teacher who seeMd especially equipped to work 
with Junior high school pupils. Ths pupils eeewd to be enjoying theaselves 
sad were eager to learn and did not complain when assigned a homewortc 
assignsnt of writing fifteen sentences each for the present and present 
progressiTBS* 

Another interesting lesson obeenrsd was on cause and effect. After a 
discussion of ths two tenw, and sobs exaniples giren b/ the teacher, the 
children ccim)leted an exercise, ficanples w»re 1. John is not at school be- 
eanse - he is sick - it is Monday. 2. Ann sees the sun beeacse - it is 
night - it is daj. 3. Mother changed the tlr*» because - she was tired - 
it was flat* 

In disoossion the oarriculusi with one of the bilingual resource 

teachers (Spanish - worta in two schools) she spoke of enteral areas that 

were used in her two sehodU and tke following was selected as «08t in- 

terestii« to present for this report - Teaching Scieno* Through Cookiag. 

Nhch of ths yo«« children's selsntifio thinking grows directly out of 
expertsnee. Cooking is an area of gr«at exdtwasnt and interest to children. 

The following is a partial list of different soienoe eoncapte, questione 
sad learnings nhioh can be derived tram the experienoe of cooking. 

A« Changes 

X, DM to 

a, che«loalA>lochsid.cal reastions - yeast, baking powder 

b. heat - 
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1. Mltinc - lot eab«i, j«llo, bnttar 

2. toUdlfiiv - hmtUr, doagh, egg iihlU 

0. flTMBiOg 

d. dejix^ ' do^fdration, •raporation 

mUr - addwl to oil, salt, nigar, floor, driad frolt 

f. alxlng, akaklBC 

g. diaaolTiag - aogar, aalt 
2. Chaagaa of aiata 

a. agg - oookad agg 

b. tptHM - applaaavoa 

e. aargarina (aolid) - aargarlm (Uquid) 

d. battar or doagh (tbiedc vatar alztara) - lolld braad 
a. falatln (aalld pondar) - gtlatln aolntloa - gallad galatln 
3« RaTtraibla/Zrrairtralbla 

Idaatifyiag of etMOgta of proparUaa 

Tlaa 

ir^aanraMnt - agg tlaar, ulnd-Qp-tiawr, doek 
2. Daratlon of ar aft a - Tim naadad for 

a. eooklaa to baka 

b. agga to oook 
e« braad to baka 
d. braad to rlaa 
a. ooollng 

Haat and taroaratora 

l« saaaorjr - not, wm, cold, ate. 

2« Taaparatara wadad in diffarant raoipaa (tanp. naasuraa ttaat) 
3« Ifftota of too high, too lov tanparatoraa 
k, Wunth aaadad for riaing braat 
5. RasoTing haat naoaaaarr for ooollng and fraaaing 
Mtaanrlog 

1. ToloM u. Counting 

2. Capaeitjr 5* Satlaatlng 

3. lteighii« 6, Nora than, last thon, anocgh 

aqoal, too anch, not anongh 
3anaory teparianeaa - maeription of Propartiaa 
1. T&ata - aaaal, aoor, bilUr, aalif, ale. How doaa taata ohanga dna 



to praparatlon or cnoking? 
2, flnall - Oeaa «all etaaaga dtirlng eooklng? Row doaa smU get from 
(coddaa) to noaaf 

3« Taetlla - Faalii« of iogradianta - baf ora Mixing, aftar sizing, befora 

ooddng, baking 
li« Color ohaagaa, othar ^aual ehangaa 
5* Sonada of ehaapa - popcorn 
Kaoipaa 

TTrnMnriog - liqpld naaaora, dry aaaanra 
2« Batio and proportion 
3« Baelpa aa fonrala 

a. ItaM which can ba avbatltutad 

b. ItcM which aanSt ba anbatltatad 
e« Bffaat of anbatltatioaa - Pradiet 
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0« Wtttr lticn 

1. froMafing - What teppMtf to foodi before we get the*? fits. Flours, 

mgart, olle, edditlTee, preTervetltee, Beet, eggs 
?• iBgredliQtc in prepared feeds 

3. OiffeNOb van to bftlaaee e diet ^ # ^ 

U. HMl anl potential daafers of sugar, sddltiTes, presenratiTes, rrooessed foods 
i. a«pre0enta«lre foods of dlffer«it ooltares 

A groap of lUlian first graders nere dbserred durlxxg an ESX lesson. The 
children uere gltan a aheet with pletnres of twin fruits and Tsgetables. 
In additton to naidng each xtuit and Tsgetable in both Italian and English, 
the ehUdren uere required to TsrbaUae with complete sentences such as, •! 
liJte apples,*) "I had a banana TeaterdaT-.**} "John loTsa cherries,", etc. 
The teacher in thia aettlng ma yrj sparkling and brought out the enthuai- 
asa of the entire group of children. 

During a Tislt to a kindergarten daas in t\m fall, the eTaluator was 
greatly iiqffessed at ths early progress nade by the children, especially In 
the area of ■athoaatlca. Thsy were capable of aatching the written numbers 
1, 2 and 3 with pictures of 1, 2 or 3 iteas. 

The olaasrooB obserrations are by far the aost rei»rding and pleasant 
aspeet of an eralnatlon. The eraluator locka forward to each round of risits 
and the opportunity to be with teachers and children. 
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TEACHER TRAHrOlO 

nid«r Titl« m Tralnlftf Oraiit, Billafo«l Staff and TESL yfv abl« to 
tain eowM* at tto foUowlng anlTaraitlaa and eollagaa offtrlng couraea 
laading to adraaoad dagraaa In araaa ralaVid to BlUncoal Ednoatlon. TIm 
laatltatloM mn St. Jehm'a ThdTaraltf, Hav York Uniranltr, CDHT, and 
CeliiiM.a UnlTtroltf. In tha Vail and Sprlaf alztaan Mnbera of tha bl' 
llagaal staff took ooorsaa. t^mtpUB of t^M oooraaa takan warat Mathoda 
and MaUrlala for Toaehlng Ba^lah aa a Saecod tangnago} Uagnoajj of Re- 
Mdlation and Roadlnc UfflaalUea} OraatlTa Arta In Barlf Ck. Idhood Edsoa- 
UoB} Foandatlona of Roaaarcli) Taaohlng Ingllah to Spaakora of Other Langaagea 
Thaor]r m6 Praatloa} Proooaa of Raadlag for Children nd Tonthai Child Develop 
MHt in Croaa-Goltaral BuTiroMMnt} 8paaich-4wrlean Modemiama} Supenriaion 
in aobjaet Araaa • Bilingual Bdueation; Introduotion to Bilingual Education} 
Applieation of Lingoiatica in tha Claaavooai ContraatiTe Analyaia of Language 
Teaching, and Introdaetion to Managwwnt Science. In addition to collage 
oooraaa taken bjr owabora of the Bilingual Staff, aonaultanta nere hired vho 
condaoted workabopa and training aaeaiona. Thcae vorkahopa vere conducted 
ky %)m pMjaet dlr«etor. Tepiea eovarod in theae uerkahopa ineladedt 

Daaign de-velopaant and execution of Cognitive Styles Analysis 

Uae of different types of testa in Cognitive Style Analysis 

Kraluation of CognitiTe Style Analfsia Implementation 

IndiTidoal rUffereneea among aeoond language atndents through CognltiTo 
Style Analysis 

Role of the raaonroe teacher in the school setting 

Building Helping Relationships 

Synthesis of Research on Bilingual Education 

Psraonal CorapetoneleB and the Reaouroe Teacher Personnel 

PBrscnal and Social DeTalofaant of the Resource Personnel 
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PAREST ACTIVITIES 

Th» tUD <)b3«ctit»8 Minted to p*renti ntpet By the end of the 
school yw at leMt 60)l of tto p»r«it. attending t'le woricehope glTeo 
by the r«8oaroe teechera will haye progreaaed In English language 
skllla beyond that expected witbout the program, and by the end of the 
school y»ar at leaat 60X of the parents will take an active interest 
in school acuntles by participating in cnltural events, assembly pro- 
graM, and other classroo« and sehoolwlde actlrities. 

The resource teachers ha egolarly scheduled ESL classes for 
parents. Thsy all reported that the expectations of Ctejectire I were 
clearly -at. They reported that there was always good attendance and 
Interest was high. In addition to those classes, ths bilingual staff 
mmt>»T9 were valuable in ttolr contacts with parents at school or by 
teleptaenB to axplaln all aspect* of the program such as curriculum, 
testing, lunclMons, and any problwis the parent might encounter with 
the school. The parents rely also on bilingual staff nnbers for 
help m filling out forms, health problems, behsTior problems, and 
Ucbniqnes they can use in helping the children at home. 

From responses of rwsourc* teachers, it is erident that the ex- 
pectations of Objectlw II w»r* met. Willingness to assist in 8peo:^al 
actiTltlss was great in aOl the sleTsn schools. Only haring to work or 
having small children at hone hindered some few parents from partlci- 
paUng. In addition, parents are actire on the Title VH Bilingual 
AdTi«>ry Coaiiittee and attend the regularly schoduD^d meetings. At 
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t)i6M wetinc«» vlth UmlUd English profielonor parents presanti 
bllli«uiil tMotera tranflatsd in Mok of ths Urgst lancwgeat ChlnosSi 
QrMk^ lUliAii «Qd Spftnish* At tto JmMrj Mtting Mok of ths bi- 
linflaal rssonros tsaohsrs gars briaf dtsoriptiona of his/her program 
as wa^ opsrational at aach of ths target schools* They reported 
that the parental inrolTMedb ocnponsnt at each of tbs schools had 
been extrenslj nell attended to tba point that two classes had to be 
fonaed at eerwal schools to aeeoModate participating parents* 

On June 20, 1991, the eTaloatbr attended The Pirst Ammal Oreek 
PareiAe Conference* Although it nas a rainy day^ there iiare more 
than four fauadred persons who registered* Even thoagh eome of these 
regietrante were teachere^ ateinistratorSi paraprofessionals and 
college eta dents I most of those present were parents* 

The morning genaral eeseion was capably moderated by one of the 
Oreek Bilingual Seeource Teachers* The welconee were giren by the 
Prinoipd. of P*S* HQ who mored to that poeition this spring from 
Supenrieor of Bilingaal Education^ District 30, and the Director of 
Billngnal>^iealtaral Sdacation at St* John* a IhiiTersity who is a 
member of The Board of Educationi Commanity School District 30* 

Speakers who folloved Inoladedt ths Sup^^rintendent of Schools^ 
District 30, who made a hit with the Oreek parents by speaking a 
few words in Oreek i a representatlTe from the hoe t school; the epecial 
assistant to the Lieutenant Qofamor, Hew Toik States who apoke about 
thia being the firat oonferenoe of many to follow} Dean of the School 
of Sducationi St* John*8 Unlveraltiy} Rkeoutive Director Hellenic 
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iMrlcan ItalgHberhood Action CoMRdtUe^ and Mayor Koch who 8pok« 
gentrallj about tte narked inproTonent ahcnm in the schools. At this 
morning session the Cowiunlty Senrlce Avard was presented to the 
annottnoer fro« WVD Greek Radio Progr«» The keynote speaker was the 
Chief of the Bureau of Bilingual Education^ New Tork State Education 
Oepartnentt She sleo spoke a little Qreek and stressed how important 
parent inrolTenent is. 

Pollowlag the morning session there were concurrent workshops on 
the foUowlng topics t Bilingttal Education, Programs and Practices, 
CurriCDlum and Materialn, Adult and Parental Education Programs, Pa» 
rental Involvewsnt and Parents' Rights, The New Promotional Policy, 
Helping Tour Child Study at Home, Choosing a High School, College and/or 
Career and Child Care. 

A Qreek luncheon was served ereryone present* The afternoon 
session began with remarks from the IJirector of Bilingual Education, 
New Tork City Board of Education. A parent presented the Educational 
Service Award to the Snperrlsor of Bilingual Education, !>Lstrlct 30, 
uho has recently become an elementary school principal in one of the 
District 30 schools. Special Recognition Certificates were also pre* 
sented by one of the Oreek teachers. 

Following this was the rery delightful student performances by 
children from four of the schools. Songs and dances by Qreek cWLldwn 
were enthusiastically received by the parents and inrlted guests. 

In the judgment of the eTaluatcr, this was a most successful 
oonferanoe snd from the faces of parents a rewarding day for them* 
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Tb0 oTerall 0%mlaation is butd on a eoaibination of factors such as 
BINL test results, teachsra* ratings of studsnts in Social Studies, Science 
and Mathematics, MIT results in Mathematics, and student participation in 
olassroom and extra-curricular aotiTities. Attainaent of specific goals 
outlined in the proposal related to the objectires is the most important 
factor, but to this eraluator, the gains in self-confidence, pride in 
achieving, and a love for school, (learned only by observations and conver- 
sations with children, teachers and resoulrce teachers) are else very 
important • 

There can be no d<ubt about the attaixwnt of Objective I, II; III, 
IV and V as related to. progress of participating children during the 1980- 
81 school year. The levels of significance as determinsd by calculation 
by t-test of groups of children vere shown to be much higher than original 
goals set in the proposal* 

In the apinlop of the evaluator, the objective pertAlnlng to techniques 
used by teachers was more than adequately mat. This evaluation was deter- 
mined through classroom observations and conversations with the teachars and 
resource teachers ooncemlag teaching methods and teacher-pupil relationships • 

From oonversations with principals and assistant principals, the 
Director of Bilingual Education, resource teachers, and bilingual teacherSi^ 
plus examination of logs Icept by resource teachers of parent attendance 
at bilingual d^asses and attendance by the evaluator at a parent advisory 
council meting, and tha First Annual Qreek Parents Conference, parent 
participation continues to be highly effective. In the Judgment of the 
•valuator, the obJectlTa pertaining to parents has been clearly net. 
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In ■oimation, the Title m Progrwn for District 30 for 1980-81 



hM been judged aa hlghlj enccesifal end baa atUined excellence in 

reaching the goals set forth in the proposal* 

In the ^adgeent of the eTSluator the strong points of the prograa aret 

1/ The outstanding performanoes of the resource teachers as they 
oosrpleted a Tsry challenging year in a difficult and complex 
progran* 

"J Children build confidence in thejnselTss as they learn the 
Xntflish Language, preparing to enter the regular classes, 
as well as Imprc .* sldlla in their native language. 

3/ The steady growth of program children in the social studies, 
science, and ■athematics areas during the school year plus 
increased participation in classroore and school-^rlde e .ira- 
ourricular aetirities. 

\J The excellent parent relationships established between home 
and school wake the parents feel comfortable and a part of 
the school* 

5/ The constat effort of every staff ntssiber to improve the In- 
structionti. progrsB through in-service training and the con- 
stant search for and developnent of curriculum materials* 

6/ The excellent leadership and inspiration provided by the Super- 
visor of Bilingual Bdi..Ation and her staff. 

RBOOMMBHDiTIDWS ' 

Formulating concrete recosimendations far a program tlw evaluator 

has rated as superior is difficult. With a view toward strengthening 

an already strong operttioa and with an optimistic wish that additional 

funds mignt beoow available to continue Title vn, the following 

reccBsnendations are offered t 

1/ Oontinns the affective training sessions, especially those eon- 
oerning reading end Indivldualited instruction or any other areas 
in which staff msKbere express a n;-<d for additional training, 

2/ Continue tbs good efforts to produce and search for curriculum 
materials in the prograa languages. 
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3/ Att«»pt to profidt « prograa whsre Btudents will progress in 
their native lan«a«g» proflelencj equal to their progress in 
thei" Bngliih l«nga>ge proficiency. 

y Continae anl build upon the alreedy strong relationships vith 
prograa parents* 

5/ ObTiouBly the eraluator enthueiastically recoranends the refunding 
this Title m Progr««. 
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